aymeHmuyHocmu neoaz0206. B cmamve Ha OCHO8aHUU aAHAIU3A OCHOBHLIX
NOHAMUL MeopuUu Mecmupo8anus, paccCMOmMpPeHo O0COOEHHOCMU UCNOIb308AHUS]
NOIUMOMUYECKUX MoOenel 0N a0anmayuu 3apyOedtcHblX NCUX00Ua2HOCMUYecKux
onpocnuxos. Illpoananuzupoeano nouamue AaymeHmMUYHOCMU NeOA20208, 8
YacmHocmu 6 KOHmeKcme npogheccuoHanrbHol UOEHMUYHOCMU U IMOYUOHATLHO2O
onazononyuus. Xapakmepusupo8aHo COBPEMEHHYI0 Meopulo mecmuposanusi Kax
HAbop Memooos, NO3BONAIOWUX OYEHUMb BEPOSIMHOCMb NPABUTLHO20 OMEemda
UCNBIMYEeMbIX HA 3A0aHUs PA3HOU CIO0MCHOCMU, ee OCHOBHOEe NpeOHA3HaueHue
cocmoum 6 moM, uYmoO u30asUMbCS OM HEeUHDOPMAMUBHLIX BONPOCO8 U
ocmasums 860NPOCHL C A0EKEAMHLIMU OANNAMU HA OCHOBAHUU UX CTIOHCHOCTMU, YMO
0CODEHHO aKmyaabHO 8 npoyecce adanmayuu  3apyoOexdCHvIX NCUX0I1020-
neoacocuveckux memooux. Ha ocHose o0000wenuss u cucmemamuzayuu
MeopPemuKO-SMIUPULECKUX ~ OAHHBLIX  COelaHo  cledylowue  6bl800bl. 1)
ROIUMOMUYECKUE MOOENU UCNONbIYIOMCA 018 3A0aHUL, OONYCKAWUX NOULA208YI0
unmepnpemayuro, a UMEHHO  makou  memooukou  saenrsemcs  Lllkana
aymeumuunocmu A.M. Wood, P.A. Linley;, 2) ona adanmayuu uHOA3bIYHLLX
ONPOCHUKO8 NOIUMOMUYECKUE MOOeIU UCHONb3VIOMCA eMecme 3 MaKumu
Memooamu Mamemamuyeckol CMmamucmuky Kak 9KCHIOPAMOPHbIL (PAKMOpHbIL
anamz (DDA), xkpumeputi cgepuynocmu bapremma u xkpumepuii Kaiizepa-
Maiiepa-Onkuna; 3) ucnonv3oganue NOIUMOMUYECKUX MoOenel No360Jsaem
MmouHee K1accupuyuposams yposeHs aymeHmu4HOCMU KAHCO020 UCNbIINYEeMO20, a
maxce blYUCIUMb KOAUYECMBEHHbLE XAPAKMEPUCMUKU UHOUKAMOPO8 (80Npocos)
Memoouxu.

Kntoueswie cnosa: aymenmuynocms neoazo208, nOIUMoOMUYECKUEe MOOEU,
COBPEMEHHAs meopusi MeCmupo8anus, HNCUXONO2UYecKds OUdeHOCMUKA 8
0bpazosanuu, nedazocuyecKue uzmepeHus.
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SOCIAL INTELLIGENCE OF TEACHERS AS A COMPLEX
PERSONALITY NEOPLASM

Ivashkevych E.Z. Social intelligence of teachers as a complex personality
neoplasm.The author of the research worked out the structure of the teacher’s
social intelligence, identified and substantiated psychological determinants for the
development of personal qualities of teachers, the peculiarities of using by the
teachers cognitive styles of the activities which would determine the high level of
the development of social intelligence.

We mean that a social intelligence of a teacher is a complex personality
neoplasm, which contains cognitive, systemic and integral substructures. Systemic

141



substructures are communicative and prognostic competence, which in turn
contain integral components, in particular, mechanisms of anticipation,
decentralization, intellectual initiation, decision-making, planning, control and
self-control, reflection, and etc. At the same time, the communicative competence
and the ability of a teacher that are a part of a substructure of cognitive
competence of a specialist (the ability to understand and to predict the effects of
the behavior of people, the ability to summarize logically important features and
various nonverbal reactions of a person; the ability to understand changes in
verbal reactions of a person depending on the context of a social situation, which
caused them; the ability to understand the logic of the development of the situation
of interpersonal interaction, the importance of the behavior of different people in
these situations, and also a personal and intellectual reflection) are presented, first
of all, on the micro-level of social intelligence, prognostic competence and
empathy — on the meso-level, whereas the mechanisms of anticipation,
decentralization, intellectual initiation, decision-making, planning, control and
self-control, reflection, etc., ensuring the functioning of social intelligence, there
are on the macro-level.

Keywords: the social intelligence, the artistic intelligence, the information
intelligence, micro-, meso- and macro-levels of social intelligence, communicative
competence, prognostic competence, empathy, reflection, cognitive, mnemonic and
empathic aspects of social intelligence, psychological types of the person.

Problem statement and its connection with important practical tasks.
The problem of social intelligence of specialists and, in particular, of teachers, is
very important nowadays because of such moments. First of all, its relevance is
determined by the social situation of this difficult period for Ukraine, which is
characterized by a fundamental conflict between the understanding of the role of
social intelligence in the structure of intelligence of the person and the importance
of social intelligence in the professional activities of the teacher. In a relatively
stable situation, the teacher did not have such a distant past that it was not
necessary to actualize the main functions of social intelligence, since in fact each
expert used the acquired knowledge, skills and abilities in his/her professional
activities. If this resource was not enough, its replenishment could be postponed
for the future, and social intelligence in general remained unclaimed.

Recent researches and publications, the allocation of unresolved issues
of the general problem the article deals with. In most psychological researchers,
the interest for social intelligence arosed, as a rule, in connection with the
construction of a new conceptual apparatus for the intellectual processes of the
person. At the same time, the term “social intelligence” was used more often
contextually, and not in the sense of a separate subject of the research. So today,
quite theoretical and experimental psychological researchers on the problem of
social intelligence have been implemented. It is worth noting just that the
researchers of V.A. Genkina [1], M.A. Lukichova [2] and S.V. Rudenko [3] had a
deal with the contemporary studies of social intelligence as a factor of the success
of pedagogical activity. However, the structure of the social intelligence of the
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teacher still remains beyond the attention of researchers. It’s necessary to pay
attention to the functions of social intelligence of the specialist of pedagogical
sphere of the activity, the features of the relationship of social intelligence with the
personal characteristics of the teacher and also the success of pedagogical
activities.

Thus, a scientific problem was identified; it was important in the theoretical
and methodological terms and actual in practical ones. This problem is to build the
structure of the social intelligence of the teacher and test it empirically. Further
improvement of research methods that could be used to study the components and
mechanisms of functioning of the teacher’s social intelligence at the micro-, meso-
and macro-levels is necessary. The psychological mechanisms, factors and
conditions for the development of personal qualities of teachers should be
distinguished and substantiated, and the use of cognitive styles by the teachers for
the implementation of activities that will actualize (and to a certain extent —
facilitate) the development of their social intelligence. The latter will allow to
determine the influence of the success of the professional activity of teachers on
the development of abilities in the structure of social intelligence.

Objectives and tasks of the article. In this article we’ve to show the
author’s conception of social intelligence, to present the descriptions of cognitive,
mnemonic and emphatic structures of social intelligence. We’ll describe and
analyze empirical research of 395 teachers of schools and eight directors of these
school from different regions of Ukraine (to analyze the level of their social
intelligence).

Materials and methods, the results of the research. The first phase of the
experiment was carried out during 2005. The method of the research at this stage
was the observation of teachers of preschool establishments, the selection of
methodical tools for empirical research. The second, empirical stage of our study
was carried out during 2006-2008. The following methods were used in the
research: 1) general scientific methods (analysis, comparison, generalization); 2)
the psychodiagnostic method, which was provided using the test of J.Gilford and
M.O’Sullivan “Research of Social Intelligence”, verbal and figurative subtest
“Methods of studying divergent thinking” by P.Torrens, J.Gilford (in the
modification of O.E.Tunik); associative experiment (using the method of
B.V.Zeygarnik “Understanding the portable value of proverbs and metaphors”; 3)
mathematical and statistical methods (statistical estimations of distribution
parameters, x-Pearson criterion, checking of statistical hypotheses by means of
parametric t-Student’s criteria and the non-parametric U-criterion Manna-Whitney,
the r-Spearman correlation coefficient).

Also, to determine the psychological type of the teacher’s person we used:
a questionnaire by V.M. Minyarov; typographic questionnaire MBTI; personal
questionnaire of CPI; a questionnaire for evaluation of personal and business
professional-important qualities of the person (T.Yu. Bazarov); a questionnaire for
evaluation of interpersonal admissibility (N.V. Baharev); a questionnaire for
evaluation of assessing the complex of productivity in managerial situations (R.
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Scock); the questionnaire proposed by us for the purpose of diagnosing difficulties
of interaction of teachers with other people.

We mean that social intelligence is the ability to get along well with others,
and to get them to cooperate with you. Sometimes referred to simplistically as
“people skills”, social intellect includes an awareness of situations and the social
dynamics that govern them, and knowledge of interaction styles and strategies that
can help a person achieve his or her objectives in dealing with others. It also
involves a certain amount of self-insight and a consciousness of one’s own
perceptions and reaction patterns.

The author’s conception of social intellect shows us that this intellect
includes cognitive, mnemonic and emphatic structures.

Based on the model of intelligence of G. Gardner [5] and N. Kentor [4], the
structure of the social intelligence of the teacher was shown (Fig. 1). It was noted
that the social intelligence of the teacher was a complex of personal entity that
contained cognitive, systemic and integral structures. The system structures are
communicative and predictive competencies, which include integral components,
in particular, mechanisms of anticipation, decentralization, intellectual initiation,
decision-making, planning, control and self-control, reflection, etc. At the same
time, the communicative competence and the ability of the teacher that are parts of
the structure of the cognitive competence of a specialist (the ability to understand
and to predict the effects of human behavior, the ability to summarize logically
important features and various nonverbal reactions of a person; the ability to
understand the changes according to different verbal reactions of a person
depending on the context of the social situation, which caused them; the ability to
understand the logic of the development of the situation of interpersonal
interaction, the value of the behavior of different people in these situations), are
presented, first of all, at the micro-level of social intelligence, prognostic
competence and empathy are on the meso-level, while the mechanisms of
anticipation, decentralization, intellectual initiation, decision-making, planning,
control and self-control, reflection, etc., which ensure the functioning of social
intelligence, are at the macro-level.
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Fig. 1. The structure of the social intelligence of the teacher

Cognitive aspect of social intelligence involves a set of fairly stable
knowledge, assessment, rules of interpretation of events, human behavior, their
relationships, etc. Social intelligence is based on the existing system of
interpretation on micro-structural and macro-structural levels. The microstructure
of cognitive aspect of social intelligence is determined by the features of the latter,
namely cognitive evaluation, which determines the competent processing and
evaluating the information that the subject perceives, his/her prediction, based on
planning and forecasting of interpersonal interactions, communication, providing
proper performance of the process of communication (this function is associated
with an adequate perception and understanding of the process of communication of
the partner). It is based on the mechanism of reflection which is reflected directly
in self-knowledge. In turn, the macrostructure of cognitive aspect of social
intelligence manifests itself in the attitude of the person to himself/herself as a
value, in the valuable semantic position in interpersonal relationships, as well as
the updating of motivation and value orientation of the man with the purpose to
reach axiological attitude in professional and other activities.

The source of social intelligence on micro-level is the continuous updating of
functions noted by us. The results of integration can be considered a set of
subjective scales which enable the subject to focus on the features of interpersonal
interactions, identify and adequately evaluate the behavior of other persons. One of
the main results of social intelligence is the presence of a high level of individual
statistics with different modalities. They are some space of psycho-semantic
subjective scales, symbols of nonverbal behavior, norms of language products, etc.

The task of social intelligence on macro-structural level is to provide
opportunities to partners of social interaction to evaluate themselves and others as
individuals. In this case, the value orientation of the person does not necessarily
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reflect generally accepted social norms and even enter in conflict with them. But
there is always a particular society and its representatives, where individual vision
of the world has personal values and meanings for people.

Mnemonic aspect of social intelligence of the person describes the presence
of the ability to interpret events, life events, behavior of others and their own as the
subject of these events. Mnemonic aspect is based on the personal experience of
the subject, where subjective statistics constitute personal interpretive complex.
Polimodality in this case means that a person has different interpretative systems
according to various aspects of life of a man/woman. So, they may conflict with
each other, but psychologically they consist of internal structures, providing based
unity of mnemonic aspect and a social intelligence.

Mnemonic aspect has its own set of interpretations: I — other people — the
world. Each of these levels of interpretation is represented at the level of
mnemonic aspect in the form of its specific dependent substructures. The core of
personal interpretations in the complex is the cumulative set of the person
estimated himself/herself. This process of evaluative attitude is always subjectively
unfinished, open. Analyzing the features of the interaction of the person with the
society, the man can be shown as an integral characteristic of the person’s
experience (self-respect of the person, the concept of subjective value). Personal
interpretive complex is characterized by the ability of the person to do
interpretations of others, their behavior and actions. These interpretations allow
their participants to expand continuously and adjust stock their interpretative
personal experience, provide such kind of compatibility and similarity of different
interpretational systems.

In a space of the relations of the person there is a need to evaluate constantly
other people, their behavior and actions, gradually produced a different strategies
estimated the criterion of compatibility of people’s perception of the world and
their perceptions by others. In turn, these strategies form the appropriate
assessments and personal interpretive complex in the interpersonal sphere, which
presents the dominant level of mnemonic component of social intelligence.

Emphatic aspect of social intelligence is largely dependent on what shape of
the behavior the person chooses as a priority that he/she expects his/her business
associated with the complex of interpretative value in relation to the world of the
person.

Thus, we assume the main results of the integration of the functions of social
intelligence are the presence of individual statistics with different modalities. The
first result is a space of psycho-semantic subjective scales, symbols and principles
of nonverbal behavior and different norms of speech production. A list of these
modalities can be complement, implying that statistics actually reflect various
aspects of life because they are so different, based on depth, length,
representativeness and others. At the same time statistics can be the units of social
intelligence, their structure, functions and genesis which are deep enough from one
side, and so different from social stereotypes — from the other. If the stereotype is a
stable structure, a fixed-level of mnemonic aspect of social intelligence, is
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invariant in relations to various life situations, their statistics. Statistics and
stereotypes can facilitate future organization of social intelligence of each person.

From the standpoint of interpersonal skills, Karl Albrecht classifies
behavior toward others as falling somewhere on a spectrum between “toxic” effect
and “nourishing” effect. Toxic behavior makes people feel devalued, angry,
frustrated, guilty or otherwise inadequate. Nourishing behavior makes people feel
valued, respected, affirmed, encouraged or competent. A continued pattern of toxic
behavior indicates a low level of social intellect — the inability to connect with
people and influence them effectively. A continued pattern of nourishing behavior
tends to make a person much more effective in dealing with others; nourishing
behaviors are the indicators of high social intelligence.

The old idea that a person’s potential in life can be measured and predicted
by a single number — his or her “IQ” score — has lost a great deal of credibility
during the last decade or so. Many researchers now accept Gardner’s proposition
that intellect is multidimensional, and many believe that each of the key
dimensions of intellect can continue to increase throughout one’s life, given the
appropriate experiences, challenges and growth opportunities.

Social intelligence can be measured. Measuring social intelligence involves
identifying key interaction skills and then assessing them behaviorally. All human
interaction takes place with some context or other, and effectiveness involves
mastering the contexts within which one is called upon to interact. So, according to
this reasoning, social intelligence means understanding contexts, knowing how to
navigate within and between various contexts, and knowing how to behave in
various contexts so as to achieve one’s objectives. In other words, social
intelligence is inferred from behavior, so we use various observable behaviors as
indicators of social intelligence.

So, social intelligence can be developed. By first understanding social
intelligence, as a combination of skills expressed through learned behavior, and
then assessing the impact of one’s behavior on others — the degree to which one is
successful in dealing with others — one can experiment with new behaviors and
new interaction strategies. I the simplest terms, this is the ability to “get along with
people”, which — it is a assumed — people learn as they grow up, mature, and gain
experience in dealing with others. Unfortunately, many people do not continue to
learn and grow as they age, and many people never acquire the awareness and
skills they need to succeed in social, business or professional situations. It is quite
clear that adults who lack insight and competence in dealing with others can make
significant improvements in their social intelligence status as a result of
understanding the basic concepts and assessing themselves against a
comprehensive model of interpersonal effectiveness.

According to our research, the ability to solve practical terms
communicative tasks, analyze and implement appropriate feedback (for example,
to provide a kind of “talented communication”), is related to paradigms of social
intelligence. Therefore, the structure of social intelligence, which is obvious from
our empiric results, includes distinguish the following five basic components: 1)
the ability to perceive the person in the most thoroughly and adequate way (to
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demonstrate observation, to be ready to quick orientation in situations of social
interaction, etc.); 2) the ability to understand deeply the internal properties and
characteristics of the person (we mean penetration of the spirit world, intuition); 3)
the ability for empathy (empathy, compassion, kindness, respect for willingness to
help); 4) the ability to analyze the behavior of the other person (to reflect); 5) the
ability to manage yourself and the process of subject-subject communication (to
self-control).

So, we are sure, that social intelligence also includes such phenomena as
communicative competence, competence in a sphere of anticipation and reflection
(the latter are considered as structural components of social intellect). But this
point of view must be tested in our empiric researchers, which we’ll described in
consequent articles.

According to the criterion of a high level of the development of social
intelligence, the teacher was successfully solved by a specialist of social (including
original, non-standard) tasks, as well as the achievement of success in the
professional activities by the teacher.

At this stage there were participated 395 teachers of secondary schools of
different regions of Ukraine and 8 directors of these schools (school Ne 5, Ne 15 of
Rivne, Shpanivskyi school-garden of Rivne district, Kotovska secondary school of
I-11T degrees of Rivne district), Kvasilivska secondary school “School-Lyceum” of
Rivne district, Zdolbunivka secondary school Ne 5 of Rivne region, secondary
schools Ne45, 96 of Odessa). At the beginning of the research, we proposed the
hypotheses that the level of the development of the social intelligence of the
teachers would be depended on the category (which he/she had), the discipline
having been read by that teacher (to which cycle of disciplines that subject
belonged), as well as the psychological type of the person and gender specifics of
the teacher had been. Distribution of groups and micro-groups was done using the
method of randomization (technology of pair design), which allowed us to equalize
the number of men and women in each micro-group (except for these micro-
groups, which included elementary school teachers, because there were no men
among this category of teachers).

It was established that the level of social intelligence of primary school
teachers was quite high (from 0.68 to 0.73 points according to the results of factor
analyses). Such results are explained, first of all, by the development of the
communicative competence of the respondents, the ability to plan the course of
professional activity and to predict their consequences and results, intellectual and
personal reflection, also as well as empathy.

Teachers of the natural sciences and humanities have received results that
indicate the average level of the development of social intelligence (from 0.40 to
0.51 points). The rates of women in all groups were slightly higher than of men.
On the whole, the research suggests that teachers of the natural sciences and
humanities have a higher level of empathy than men, and they are able to exhibit
considerable flexibility in the emerging professional situations.

In all groups of men, which included teachers of the physical and
mathematical subjects, as well as in the group of male directors of schools, high
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results of social intelligence were diagnosed according to all subtests we proposed
(from 0.69 to 0.73 points), whereas the results of women of the respective groups
are quite mediocre, such as men and female teachers of the disciplines of the
natural sciences and humanities. High results of men who are the teachers of
physics and mathematics and directors of schools are explained, first of all, by high
data on communicative and prognostic competencies.

The results by the levels of the development of social intelligence of
teachers indicate that the level of the development of social intelligence does not
depend on the level of teachers’ qualification, that is, the length of work at school,
the teacher’s age, etc. It has been established that the social intelligence of a
teacher depends on the gender characteristics of respondents, from the subject area
of their professional activity, which the teacher deals with after their graduation, as
well as from the psychological type of his/her person. Thus, the highest level of
social intelligence have teachers of harmonious, conformal and dominant types of
the person, the lowest — infantile and disturbing. Sufficient level of the
development of social intelligence (middle level and the level high than middle
one) was diagnosed according to the teachers of sensitive, introverted and
extroverted types of the person. The psycho-type of the individual, in turn, was
predetermined by the choice of the respondent in one or another sphere of the
professional activity (for example, natural sciences, humanities or physics and
mathematics, the profession of the teacher of primary school, etc.).

Conclusions and further perspectives of the research. Consequently, it
was proved that:

1. Social intelligence and divergent thinking of the teacher of pre-school
educational institutions form a unified system of the ability of the subject in
understanding social situations, attitudes and interactions. Social intelligence
provides the understanding of typical social meanings, divergent thinking — the
understanding of “others” in individual meanings and different meanings, which
allow the teacher to perceive the professional situation creatively and
holistically, to understand the situations of interpersonal interaction on the basis
of the enrichment of typical social meanings by the variety of his/her individual
meanings.

2. Abilities of social intelligence (ability to understand typical social
meanings of situations, values of nonverbal expressions, meaning of the
statement according to the intonation, understanding of the situation in the
dynamics) and the quality of divergent thinking of the teacher of preschool
educational institutions (extrapolation of subjective representations in predicting
the integral meaning of the situation, generalization of semantic units,
actualization of associations, transformation of uncertain material into the
existing system of representations of the subject) are interrelated functionally for
the prince the complementary of teachers’ mental structures in understanding the
social situation of interaction.

3. It has been established that social intelligence and divergent thinking
of the teacher of schools form a unified system of abilities of the subject in the
understanding of social situations, attitudes and interactions. Social intelligence
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provides the understanding of social situations, divergent thinking — the
understanding of “Other person” in individual meanings, which allow the
teacher to perceive the professional situation (the situations of interpersonal
interaction) creatively and holistically, based on the enrichment of typical social
meanings by the variety of individual values and personal meanings.

4. It has been proved that the particularities of social intelligence of
teachers of schools are largely determined by individual personal qualities,
empathic abilities, semantic life orientations, psycho-types of their personality,
professional achievement of a specialist. The level of the development of social
intelligence of teachers is also conditioned by the gender characteristics of
teachers, in particular, the gender identity of the person; social intelligence of
teachers is determined by the gender motivational-behavioral characteristics, in
particular, the motivation of achievement, personal orientation, affiliation, style
of behavior in a conflict situation, a cognitive style of the professional activity,
etc.

5. The psychological features of the development of social intelligence
of the teacher were established:

- the composite assessment of the teacher’s social intelligence positively
correlates with the communicative and predictive competence, reflexive and
empathic abilities of the person;

- the social intelligence of the teacher largely depends on the creation of
positive conditions for the implementation of the activity of a specialist, his/her
creative activities that would actualize the development of divergent abilities of
the teacher, would allow him/her to perceive creatively and holistically in the
professional situations, the situations of interpersonal interaction on the basis of
enrichment of typical social meanings by the diversity of individual values and
personality senses;

- the high level of the development of the social intelligence of the
teacher is determined by the type of gender identity, individual personal
qualities, in particular, the harmonious, conformal and dominant psycho-types of
their personality, the acceptance of the nonlinear and (or) non-dependent style of
their professional activity as personally significant style.

The connection between the professional achievement of the teacher and
the level of his/her social intelligence was revealed.

In other our researches we’ll study the connection between a cognitive
style of the professional activity of teachers and their level of social intelligence.
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Isawukeeuu E.3. CouianvhHuii inmenekm neoazoza sAK CKI1aoOHe
ocoducmicne ymeopenusa. Y cmammi ONUCAHO CMPYKMYPY COYIANbHO20
iHmenekmy neoaecoed, GUOLIEHO Ma OOIPYHMOBAHO NCUXONO2IYHI OemepMIHaAHmMU
PO36UMKY  THOUBIOYANBHUX OCOOUCMICHUX sAKOCMell nedazocis, 0coOIUBOCMI
BUKOPUCMAHHS Neda202amu KOSHIMUBHUX CMUNI8 BUKOHAHHA OISIbHOCMI, 5KI
BUSHAYAMUMYMb BUCOKULL PIEHb PO3GUMK) COYIANbHO2O0 THMENEKM).

1lio  coyianvHum  iHmenekmom  nedazoea  pPoO3YMIEMbCA  CKIAOHE
ocobucmicie HOBOYMBOPEHHS, sAKe CKIAOAEMbCA 3 KOSHIMUBHUX, CUCTMEMHUX |

IHMe2pailbHUx  CMpYKmyp. Cucmemuumu CMpyKmypamu 8B8AICAIOMBCS
KOMYHIKAMUBHA I NPOSHOCMUYHA KOMNEMEeHMHOCMI, WO, 8 C8OI0 4ep2y, MICHAmMb
[HmMe2panvHi  CKNA008i, 30Kpemd, MexauizmMu aumuyunayii, oOeyeHmpayii,

IHMeNeKmyanvbHoi iHiyiayii, NpuuHAmMms piweHsb, NIAHY8AHHSA, KOHMPOIIO mda
camoxoumponio, pegnexcii. Ilpu yvomy, KOMYHIKAMUBHA KOMNEMEHMHICIb |
30i0HOCMi nedazoea, sKi 6X00Mb 00 CMPYKMYPU KOSHIMUBHOI KOMNEMEeHMHOCMI
Qaxisys (30amuicmo posymimu i nepeobauamu HACAIOKU NOBEOIHKU Ji00el,
30amHicmb 00 N02TYHO20 Y3A2ANbHEHHs 8ANCIUBUX O3HAK [ PI3HUX He8epOAlbHUX
peaxyii Jro0uUHU, 30AMHICMb PO3YMIMU 3MIHU 3HAYEHHST NOOIOHUX 6epOAlbHUX
peaxyiil JOOUHU 3AleHCHO BI0 KOHMeKCHmy COUIANbHOI cumyayii, SKOi 60HU
BUKIUKAHI, 30AMHICMb PO3YMIMU N02IKY PO36UMKY CUMYAYIU MIHCOCOOUCMICHOT
83A€MOOIi, 3HAYEHHS NOBEOIHKU pPI3HUX JH00ell 68 YUX CUmyayisax, a makKodic
ocobucmicHa ma iHmeleKmyaivbHa peguexcis), npeocmasieHi, nepu 3a 6ce, Ha
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MIKDODIBHI COYIANIbHO20 IHMENEeKmy, NPOCHOCMUYHA KOMNEMEeHMHICMb | eMNnamis
— Ha Me30pi6Hi, MOoOi SIK MeXaHi3MU aumuyunayii, oeyenmpayii, iHmeieKmyaibHoi
IHiyiayii, NputHAmMmMs piliensb, NIAHY8AHHs, KOHMPOIIO Ma CAMOKOHMPOTIO,
pedhnexcii i m.o0., wo 3abe3neyyromv QYHKYIOHYBAHHA COYIANbHO2O [HMENEeKmM) —
HA MAKPOPIGHI.

Knwuoei cnoea: coyianvuuti  inmenexkm, — XYOOJCHIU  iHmMenexkm,
IHhopmayitiHuti iHmeneKkm, MiKpo-, Me30- I MAKpPOPI6HI COYIANbHO20 IHMENeKm),
KOMYHIKAMUGEHA KOMNEMEeHMHICMb, NPOCHOCMUYHA KOMNEMeHMHICMb, eMnamis,
pedhnexcin, KOSHIMUBHUU, MHEMIYHUL [ eMINamiluHUull acnekmu COYialbHO2O
IHmeneKmy, NCUXol02iuHi munu ocobucmocmi nedazoza.

Heawikesuu 3.3. CouuanvHovlit UHmMENNEKM Re0az02a KakK ClOMNCHOe
JUYHOCMHOE o00pa3zoeanue. B cmamve onucana cmpykmypa coyuaibHO20
uHmenlekma  neoazoed,  6vloeleHbl U 0OO0CHOBAHbI  NCUXOJIO2UYECKUe
O0emepMUHaAumMol pazeumus UHOUBUOYALbHBIX JTUYHOCHHBIX KAYecme neoazo2os,
0CODEHHOCMU UCNOIb308AHUSI Ne0dA202aMU KOSHUMUBHBIX CMuUieli UCNOJIHEeHUs
oesmenbHOCmY, Komopvle 0yOym Onpeoeisimv GblCOKUU YPOB8EeHb PA3EUMUsL
COYUATLHO2O0 UHMELIEKMA.

Ilo0 coyuanvHblM — UHMENIEKMOM Neda2o2a HNOHUMAEMCs  CIONHCHOE
JUYHOCMHOE HOB8000pA308aHUe, KOMOpoe COCMOUM U3 KOSHUMUBHBIX, CUCIEMHbIX
u uumezpanvuvlx cmpykmyp. CucmemuviMu  CMPYKMYpaAMu — CYUMAIOMCS
KOMMYHUKAMUBHASL U NPOSHOCMUYECKAs KOMNEeMeHmHOCMU, 4mo, 8 C8010 o4epeob,
cooepoicam — UHMe2PAbHble  COCMAGNAWUE, 6  YACMHOCMU,  MEeXAHU3MbL
anmuyunayuu, OeyeHmpayuu, UHMeNIeKmyalbHoU  UHUYUAYUuY,  NPUHAMUL
peulenull, NIaGHUPOB8aHUs, KOHMPOJS U CAMOKOHmMpoas, peaexcuu. Ilpu smom,
KOMMYHUKAMUBHASL KOMNEMEHMHOCMb U CNOCOOHOCmU nedazoed, KOmopbvle
6X005m 6  CMPYKMYpPYy  KOSHUMUBHOU  KOMNEMEHMHOCMU  CReyudIucma
(cnocobnocms  noHuMams U NPedsuUoemsb NOCAe0CMEUs NosedeHus roell,
CHOCOOHOCMb K JI02UYECKOMY 0000UeHUI0 BAXCHBIX HNPUSHAKOS U DA3IUUHBIX
He8epOAIbHbIX peakyull Yelo8ekd, CHOCOOHOCMb NOHUMAMb USMEHEeHUS 3HAYeHUs]
NOOOOHBIX B6epOAbHLIX peaKyull Yelo8eKa 6 3d8UCUMOCMU Om KOHMeKCma
COYUANbHOU CUMYayUl, KOMOPOU OHU Bbl36AHbL, CNOCOOHOCMb HOHUMAMb JIO2UKY
pazeumusi CUMyayuii. MedCIudHOCIMHO20 83aUMOOCUCEUsl, 3HAYEHUEe NO8EOeHUs
PA3HbIX 00t 8 IMUX CUMYAYUSIX, d MAKICe TUYHOCMHASL U UHMENNeKmM)albHAas
pegnekcus), npeocmasieHvl, npexcoe B6ce20, HA MUKPOYPOBHE COUUAILHO2O
UHmMeNneKma, NPOCHOCMUYEeCKasi KOMNEeMeHmHOCMb U IMNAmus — Ha Me30yPoEHe,
moz20a Kak MeXaHuzmMbl aHMUYyunayuu, OeyeHmpayuu, UHmMeIIeKmyaibHOU
UHUYUQYUY, NPUHAMUS peuleHul, NIAHUPOBAHUS, KOHMPOISL U CAMOKOHMPOJIA,
pegnexcuu u  m.0., obecneuusaowue  QYHKYUOHUPOBAHUE  COYUATLHO2O
UHmMeNneKma — Ha MaKkpoypogHe.

Kniouesvie cnoea:  coyuanvHulli  UHmMeENNEKM,  XYOOICECMEEHHbII
UHmMenneKm, UHGOPMAYUOHHbIL UHMENIeKm, MUKpO-, Me30- U MAaKpOypOGHU
COYUALHO20 uHmennekma, KOMMYHUKAMUEHAs KOMNemeHmHocmo,
NPOCHOCMUYECKAsl KOMNEMEHMHOCMb, IMRAmusl, pe@rexcus, KOSHUMUGHDIL,
MHeMUYecKuu U IMIAMUUHBIU ~ ACNeKmMbl  COYUANbHO20 — UHMeEIeKma,
NCUXON02UYeCcKUe munsl IUYHOCMU nedazoed
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