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problem of intellectual development and education of a senior pupil, in particular, a number of
characteristics such as the representation of objective reality, is examined. An analysis of
creative thinking as a process of solving a creative problem is presented. Attention is focused on
considering the structure of creative task solving process: discretion of the contradiction,
formulation of the task conditions, development of the solution project, materialization of the
project; on the role of each of the stages in new image constructing, on the importance of
adequate transformation of the initial (starting) conditions of the problem into the desired
conditions; on the backbone influence of personal “coloring” of a new image constructing
process, depending on the nature and volume of the information potential af a person, that solves
the problem. The role of the influence of senior pupil’s psychological readiness to solve creative
problems in various fields of activity on the formation of an adequate, positive self-concept
(personal self-image) is substantiated. In particular, an emphasis is placed on the possibility of
paradoxical self-concept of gifted senior pupils'. Attention is drawn to the disorganization
aspects of the informational capabilities of the Internet space in the direction of the vector of
deviance. A typology of tasks by the level of their creativity is established. The basic
psychological condition of the activities of secondary schools and extracurricular institutions
regarding the development of students’ creative thinking is formulated.
Keywords: creative thinking, task, image, strategy, information, project, information structure.
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ITPOBJIEMA PO3B’13AHHSI TBOPUHUX JUTEPATYPHUX 3AJTAY
HIJJIITKAMHU HA YPOKAX AHIJIIMCHKOI MOBHU

Xynasuesa H. O. IIpo06saema po3B’si3aHHsI TBOPYHX JITEPaTypPHUX 3aJad MiAJIIiTKa-
MU Ha ypOKax aHIJIIHCBKOI MOBH. Y CTaTTl OMHKCAHO 3MICT apryMEHTaTUBHOI'O JUCKYpPCY YUHIB
Ha ypoKax aHIIIHChKOT MOBH, IPOJIEMOHCTPOBAHO LIUIAXM HOro peatizalii y mporieci dacuiiTa-
THBHOI B3aeMojii. BukopucTaHO NCHUXOJIarHOCTUYHUN METOJ 3MICTOBO-CMHCIIOBOIO aHaNli3y
auckypcuBHOro mucieHHs I. CemeHOBa 3 METOI0 BUBYEHHS DPIBHIB €KCIUTIKALlli apryMeHTaTHB-
HOTO JUCKYpCYy HIAJIITKaMHU. ABTOPOM CTaTTi 3allpOIIOHOBAHO CHUCTEMY, 3@ JIOTIOMOTOIO SIKO1 MO-
KHa OOUMCIIMTH 3HAYCHHS KOMIIOHEHTa «MOHOJIOTIYHI BUCIIOBIIIOBAHHS»; TAKOX JI1arHOCTOBaHO
piBHI c()OPMOBAHOCTI KOMIIOHEHTIB, SIKI BU3HAYalOTh KOTHITUBHY CTPYKTYPY OCOOMCTOCTI: «(Ii-
TepaTypHHUH 3MICT», «KOMYHIKaTHBHA MO3UILIIS» Ta «IIPOLEC PEaIbHOTO CIUIKYBaHHA»; MPOpaxo-
BaHO KOEQIIIEHTH, 10 XapaKTEPU3YIOTh KOMIOHEHTH MHCIEHHEBOI AISUTBHOCTI MIIJIITKIB, TaKl
SK: IHTErpaTMBHUN 00pa3, Moau(ikoBaHI Ta KOHTEKCTyanbHiI oOpa3u. Iloka3aHo, 1m0 CTYHiHb
PO3BHUTKY apryMEHTaTHBHOTO JAMCKYPCY MIKOJISIPIB HA TEPIIOMY €Tarli eKCIIepUMEHTY BH3HAaYaB-
Csl 32 TAKUMH KPUTEPIsIMU: BiIOOpa)KeHHsI MUTITKAMU CUTYAILil COPUHHATTA NMpoOJIeMH SK KO-
MYHIKaTUBHOI; CTaOUIbHICTh Yy peani3allii BJIacHOI KOMYHIKaTUBHOI MO3UIII1; BIAOOpaXKEHHS CIie-
1UQiKK TiTepaTypHOi 00pa3HOCTI Ta TBOPUOCTI. Yci i hakTopH Oyiau MPUIHATI 3a MCUXOJIOTIYHI
y mporieci GacuiiTaTUBHOI B3aeMO/Ili. 3a pe3ysibTaTaMU €KCIEPUMEHTY aBTOPKOIO CTaTTi 3po0-
JIPHO TaKi BUCHOBKH: 1) iCHye B3a€MO3B’S30K MiXK IMPEIMETHUM JIITEPaTypHUM CEpeOBHUIIEM
MIJUTITKIB Ta X PO3YMIHHSM JIITEPATypHO-O0PAa3HOTO 3MICTy POMaHy, II0 BIUIMBA€ Ha CTaHOB-
JIeHHA y TXHil CB1ZIOMOCTI MapaJurMyu apryMeHTaTUBHOTO JTUCKYpPCY; 2) y MiUTITKIB BUSBISETbCS
TEHJCHIIISl 0 3HIKEHHS 1HTepecy 100 BHUBYEHHS aHTJINCHKOI JiTepaTypH; 3) MIJUNTKH, SIK
MIPAaBUJIO, HE MOXYTh KPUTHYHO OL[IHIOBATH pPOMaH, POOUTH BIAacHI BUCHOBKU ILIOJO PO3BUTKY
MOJI Ta XapaKTepH3yBaTH TOJIOBHUX TI'epOiB pOMaHy, BHCIOBIIOBATH CBOIO OCOOHCTY TOYKY
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30py BIAMOBITHO A0 IBOTO poMaHy 3arajoM. lle cBiguuTh mpo Te, MO y4HI HE B 3MO31 BECTH
«BHYTPIITHIN J11aJI0T» 3 TEKCTOM, TOOTO 3/IaTHICTh IO apTyMEHTATUBHOTO AUCKYPCY IIKOJSPIB HE
c(hOopMOBaHO HAJISKHUM YMHOM Hi 3aBISKM TPaJUILiiHIA HaBYAJIBHIN IporpaMi 3 JiTeparypu, Hi
3a JOTIOMOTOI0 CIICIiali30BaHOTO KypCY BHUBUYEHHS aHTIIIMCHKOI MOBH; 4) y mpoIeci MKiIbHOT
OCBITH HIISXOM BIPOBAHKEHHS 3aC00iB PO3LUIMPEHHS JITEPaTypHOTO CEPEIOBHILA Yy HaBYATbHUN
MpoIleC Ha YpOoKax aHTIMChKOI MOBH (TBOpPYI 3ajadyi, sKi OyJI0 HAaMHU 3alpOIIOHOBAHO) 3MO/IE-
JHOBAHO HOBI IICUXOJIOTO-TIEAATOT1YHI YMOBH PO3BUTKY apryMEHTATUBHOTO AUCKYPCY IMiUTITKIB.

KurouoBi cioBa: dacwmitamis, (acuiitaTuBHa B3a€MOJIs, apryMEHTATUBHUI JTHCKYPC,
KOHTEKCTyaJbHI 00pa3u, MOHOJIOTIYHI BUCIIOBIIOBAHHS, BHYTPIIIHIN Jianor, JiTepaTypHe cepe-
JIOBUIIE, KOMYHIKaTHBHA TTO3HITiS.

Xynasuesa H.A. IIpo0iiema pemieHusi TBOpUYECKHX JUTEPATYPHBIX 3a1a4 MOAPOCT-
KaMH Ha YPOKaxX aHIVIMMCKOIO f3bIKa. B craTbe OmMCaHO COIep)KaHUE apryMEHTaTUBHOTO
JUCKYypCa y4YalllMXCsl Ha ypOKaxX aHIJIMHCKOIO SI3bIKa, IIPOJEMOHCTPUPOBAHBI IIYTH €ro 3KCIUIHU-
Kaluy B Ipouecce (pacuauTaTUBHOIO B3aUMOAEHCTBUS. Mcronb30BaH NMCUXOANArHOCTUYECKUN
METOJ COAEP>KATEIBHO-CMBICIOBOTO aHalIM3a JUCKypcUBHOro MblnuieHus: M.CeMEHoBa C LEIbIO
W3YYEHHUs YPOBHEH 3KCIUIMKALMKM apryMEHTATUBHOIO JUCKypCca MOAPOCTKaMU. ABTOpPOM  CTa-
TBU IIPEMIOKEHA CHCTEMA, C IMOMOIIBIO KOTOPOW MOXKHO BBIYMCIIMTH 3HAYEHHE KOMIIOHEHTA
«MOHOJIOTMYECKHE BBICKA3bIBAHUSI»; TAKXKe MPOAUArHOCTUPOBAHBI YPOBHU C(HOPMUPOBAHHOCTU
KOMIIOHEHTOB, KOTOPBIE ONPEIEISAI0T KOTHUTUBHYIO CTPYKTYPY JIMYHOCTH: «IMTEPATypPHOE CO-
JiepKaHNe», «KOMMYHUKATHUBHAsE MO3ULMS» U «IIPOLECC PEaJbHOr0 OOLIEHHS»; OIpe/eeCHbI
KO3 PHUIMEHTHI, KOTOPHIE JAI0T XapaKTEPUCTUKY KOMIIOHEHTAM MBICIUTEIBHON JesTeIbHOCTH
HOJPOCTKOB, & UMEHHO: MHTEIpaTUBHbIN 00pa3, MOAM(PULMPOBAHHBIA U KOHTEKCTYaJIbHbIH 00-
pa3bl. Iloka3aHo, 4TO CTENEHb PA3BUTHS APTYMEHTATUBHOIO AMCKYpPCA IIKOJIBHUKOB HA IIEPBOM
JTale JKCIIEPUMEHTA ONPEIEIAIach C IOMOIIBI0 TAaKUX KPUTEPUEB: OTPaKEHHUE NMOIPOCTKAMU
CUTYaIlMH BOCIIPHUATHS TPOOIEMbl KaK KOMMYHUKAaTUBHOW; CTa0MIIBHOCTh B peaH3allMi COOCT-
BEHHON KOMMYHHMKATHBHOM MO3UIMH; OTpaKEHUE CeUU(DUKU IUTEpaTypHOH 0Opa3HOCTH U TBO-
puectBa. Bece 311 pakTOphl CUNTAINCH NICUXOJOTUYECKUMHU 10 CBOEMY COJEPKAHUIO B Ipoliecce
¢dacunuratuBHOoro B3aumojeiictBua. C yd4éToMm pe3ysbTaTOB 3KCIIEPUMEHTa aBTOPOM CTaThbU
CZIeNIaHbl CIeAYIOLUE BhIBOBIL: 1) CYIIECTBYET B3aUMOCBSI3b MEXAY MIPEAMETHON JIUTEpaTypHOI
Cpefioi MOAPOCTKOB U MX NMOHMMAHUEM JHMTEPAaTypHO-OOpa3HOIro COAEp)KaHUS pOMaHa, 4To, B
CBOIO OYepe/lb, B OOJBIION CTETIEHU BIUSET Ha CTAHOBJIEHHWE B UX CO3HAHWUU MApaJurMbl apry-
MEHTaTUBHOI'O JUCKypca; 2) y MOJPOCTKOB YETKO JUArHOCTUPYETCS TEHICHIMS K CHHUKEHUIO
MHTEpeca K U3YYEHHIO aHTJIMHCKON JTUTepaTypsl; 3) MOJPOCTKU, KaK MPaBUIIO, HE MOTYT KPUTH-
YeCKH OLIeHHWBAaTh POMaH, JI€JaTh COOCTBEHHBIE BBIBOJbI OTHOCHUTENIBHO Pa3BUTHUS COOBITHH U
JIaBaTh XapaKTEPHUCTHUKY IVIABHBIM T'€pOsIM POMaHa, BbICKA3bIBAaTh CBOIO JINYHYIO TOUYKY 3PEHHUS B
COOTBETCTBUH C 3TUM POMAHOM B LIEJIOM. DTO CBUAETEILCTBYET O TOM, YTO YUEHUKH HE B COCTO-
SHUW BECTU «BHYTPEHHUH MO C TEKCTOM, TO €CTh CIIOCOOHOCTh K apryMEHTaTUBHOMY JHC-
KypCy IIKOJIBHUKOB HE CPOPMHUPOBAHA JTOJKHBIM 00pa3oM HU Oiarojaaps TpaaULMOHHOM yueo-
HOM IporpamMme IO JIMTEpaType, HA C MOMOIIBIO CIENHAIM3UPOBAHHOIO Kypca U3Y4EHUS aHT-
JHUICKOTo s3bIKa; 4) B Mpoliecce MIKOIBHOIO 00pa3oBaHus MyTEM BHEIPEHUs CIIOCOOOM pacIiu-
peHus IUTEepaTypHOU cpesbl B y4eOHBIM Mpolecc Ha YpOKax aHIJIMHCKOIO s3blKa (TBOpUYECKHE
3a7aud, KOTOpbIe OBbLUIM HAMHU MPEJIOKEHBI) OBUIM CMOJICIMPOBAHBI HOBBIC ICHXOJIOTO-
MEJarOrH4eCKre yCIOBUS Pa3BUTUS apIYMEHTAaTUBHOTO TUCKYpCa MOAPOCTKOB.

KiroueBble cioBa: dacunutanus, (GpacuiuTaTUBHOE B3aUMOJIEHCTBHE, apryMEHTaTHB-
HBIM JMCKYPC, KOHTEKCTyaJbHble 00pa3bl, MOHOJIOTMYECKHE BbICKa3bIBaHUS, BHYTPEHHUHN nua-
JIOT, JINTEPATypHasl cpella, KOMMYHUKATUBHAS ITO3ULIUS.

Introduction. The problem of solving creative tasks by teens at the lessons
of literature is also very actual problem of psychology according to organizing fa-
cilitative interactions of schoolchildren (we mean providing such forms of activity,
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as a discussion, a conversation, a dispute; also we’ll tell about imaginary commu-
nication with the text, with its characters, with the author of this text). In such a
way the facilitative approach in psychology is very useful for the development of
practical and applied psychology, because it allows us to explore the principles and
mechanisms of facilitation interaction between people in different spheres of a real
life and the activity and it helps to develop practical methods and strategies of psy-
chological and psychotherapeutic impact and interaction.

The analysis of the latest scientific researches and publications. Theoret-
ical and methodological analysis of the scientific literature shows that in psycholo-
gy there were studied and empirically investigated some certain aspects of facilita-
tion interaction. But so far there has been no comprehensive study of the problem
of organization of facilitation interaction, and have not been analyzed methodolog-
ical and practical features of it. At the same time, scientific researches of the fea-
tures and patterns of facilitation interaction, which are outlined in pedagogical and
age psychology, general and social psychology, psychotherapy and consulting,
help to identify the most important problems of the facilitative approach in psycho-
logical science and practice.

The ideas of national genetic and ontological psychology of the person, de-
veloped by such psychologists as G.Ball and M.Burgin [1], L.Vygotskyi [5],
L.Kalmykova [7], G.Kostyuk [10], S.Maksymenko [11], V.Molyako [12],
N.Mykhalchuk [18], N.Chepeleva [14] play the fundamental methodological and
heuristic importance for the development of ideas on the organization of facilita-
tion interaction in psychology.

Theoretical analysis of the problem of facilitative interaction shows that the
Important condition for its organization and psychological researches in the whole
play philosophical ideas concerning the dialogue and dialogical paradigm in educa-
tional process (M.Buber [4], M.Bakhtin [2], V.Bibler [3], G.Gadamer [6] and oth-
ers). These researches reveal the existential ontological principles of the phenome-
non of dialogue, show its fundamental features and methodological ways of regu-
larities of dialogical interaction.

The study of scientific literature shows that in the studies of psychology of
facilitative interaction, done by G.Kovalev [8], O.Korniaka [9], C.Rogers [20] it
was presented the humanitarian-cultural and value-meaning content of facilitation
interaction, there were detailed its paradigmatic possibilities, which had been re-
vealed in the practice of psychology.

In the psychological literature [15; 19] it was showed that facilitative inter-
action developed logical thinking of pupils, especially the ability to think and to
conclude. But even here facilitative interaction has some kind of danger when
abusing it. It can develop a very harmful habit of a pupil of juggling his/her
thoughts, paying more attention to the form, rather than to the content of thinking.

We totally agree with these authors [16] who think that facilitative interac-
tion is a heuristic way of presenting a new material and it can have a good effect,
when the teacher thinks about psychological characteristics of children. Effective
facilitative interaction makes sense only when the pupils themselves, under the
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leading role of teachers, draw conclusions. Therefore, it is required from the teach-
er to ask questions so that they stimulate the pupils’ opinions and direct the discus-
sion into the way of argumentative discourse [17]. So, describing the importance of
our research, we can admit that the problem of facilitative interaction is the subject
of our research.

So, the aim of our article is to describe the content of argumentative dis-
course of pupils at the lessons of the English language, to show the ways of its im-
plementation in the process of facilitative interaction.

The tasks of our research are:

1. To use psycho-diagnostic method of content-semantic analysis (CSA) of
discursive thinking by I.Semenov to study the levels of providing the argumenta-
tive discourse by teenagers.

2. To propose the system how to calculate the values of the component
“monologue utterances”; components which identified the cognitive structure of a
person: “literary content”, “communicative position” and “a process of real com-
munication”; coefficients that characterize the components of thinking activity of
teens, such as: the integrative image, the modified and contextual images.

3. To make conclusions about effective facilitative interaction of teens at the
English lessons.

The results of the research and their discussion. In order to study the de-
gree of formation of argumentative discourse of adolescents, we propose to use
various methods, traditional for psychological experimental researches (question-
naires, tests, creative activities of pupils, conversations, written interviews, obser-
vations). The basis for our research is the method of content-semantic analysis
(CSA) of discursive thinking by I.Semenov [13].

The CSA method is used to reconstruct and to analyse thought processes in
situations of solving small creative tasks. The last we mean as psychological factor
of effective facilitative interaction. Within the framework of this tradition, the
process of solving by a person a creative task is meant as solving a problematic,
conflict situation. It is determined by the ambiguity of the conditions of the prob-
lem, which provokes the use of stereotyped means of solution that do not lead to
the achievement of the result. At the same time, the problem arises in the process
of meaningful transformation of the conditions of this problem, when the intellec-
tual means of the individual, which are not enough for its solution, characterize the
intellectual sphere of thinking. On the one hand, cognitive dissonance characterizes
the personality aspect of facilitative interaction and shows itself as a special emo-
tional state of a person, which arises when it is a collision of the latter with a prob-
lem, which it can not be solved with the help of existing means-stereotype. The
person’s experience of inadequacy in a problematic situation blocks his/her intel-
lectual activity, so the result can not be achieved. On the other hand, the problem is
the condition of providing active cognitive activity, and the conflict is the presence
of contradictions.

In our experimental research 103 pupils of secondary school Ne 15 in the
town of Rivne were participated. The experiment was organized from September
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2018 to March 2019. Its goal was to establish the degree of the development of ar-
gumentative discourse of schoolchildren on the basis of patterns of manifestation
of the interconnection of perceptual, contextual, integrative images, which were
formed at different stages of comprehension of the content of the novel in the
situation of internal discursive solving of creative tasks in conditions of a diverse
English-speaking environment.

Experimental and control groups were formed by the method of randomiza-
tion (103 pupils):

— experimental groups:
E1 (37 pupils) — 9-A form, school Ne 15.
E2 (27 pupils) — 9-B form, school Ne 15;
— control groups:

C1 (33 pupils) — 9-C form, school Ne 15.

C2 (36 pupils) — 9-D form, school Ne 15.

The statement of the relationship of argumentative discourse and the Eng-
lish-speaking environment, as well as the specifics of the latter, was established by
us by comparing the data of two groups of pupils. One of them (experimental class
E1 and control class C1) consisted of pupils studying English seven times a week,
another (experimental class E2 and control class C2) — teenagers who had English
lessons three times a week. So, the difference between programs acts as a variable
value of the English-speaking environment.

The degree of the development of the argumentative discourse of
schoolchildren at the first stage of experiment was determined by the following
criteria: the reflection by adolescents of the situation of perception of the problem
as a communicative one; a stability in the implementation of a communicative po-
sition; reflection of the specificity of literary imagery and creativity. All these fac-
tors we mean as psychological ones in the process of facilitative interaction.

The effectiveness of proposed system of facilitative interaction on the devel-
opment of argumentative discourse of adolescents was determined on the basis of
comparison of the initial and final stages of the experiment made by the method of
content-semantic analysis of the solution of creative tasks by pupils at the lessons
of the English language. Thus, the development of argumentative discourse was
determined taking into account the values of the component “monologue state-
ments’:

1 n
MV = Ymvi x 100,
N =l

where MV — the specific weight of the indicator “monological statements”
in %;

mv; (i= 1, 2, ..., n) — the number of monological statements in the process of
solving by i-pupil a creative task;
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N — a total number of all pupils’ statements when they are solving the problem.

Similarly, the values of other coefficients that characterize the components
of thinking activity were also counted.

The coefficient of the integrative image was calculated by the formula:

o

=
I

x 100%

~
where n; —number of pupils’ sayings which include the integrative image;

N — number of all statements in the pupils’ stories.

The coefficients of modified (M) and contextual (C) images were calculated
by analogy.

In their stories pupils provide the opportunity to analyze main three compo-
nents identified in the cognitive structure of a person: “literary content”, “commu-
nicative position” and “a process of real communication”.

The component “literary content” contains the following levels: indetermi-
nate level, subjective one, story-shaped level, emotional-personal one, a level of
notation, general literary level, literary-historical one, general-cultural level. So,
the specific weight of each level was calculated, that is the percentage ratio of the
indicator of this level was counted by the sum of the indicators of all levels of this
component (the indicator of each level includes the number of statements of each
pupil in which this indicator finds its expression).

For example, the specific value of the indefinite level is determined by the
formula:

Find

V= x 100%
Ring + Robj+ Rps+ Re + Ra+ Ri+ Rin+ Ry

where R,.; — the number of pupils’ statements in the process of solving the crea-
tive task in which the finding is of indefinite type;

where Rj,q — the number of pupils’ statements in the process of solving by them a
creative task in which indefinite type of statement takes its place;

Robj — the number of pupils’ statements in the process of solving by them a creative
task in which the objective type of expressions takes a main place;

Rps — the number of pupils’ statements in the process of solving by them a creative
task in which plot-shaped expressions were found;

R. — the number of pupils’ statements in the process of solving by them a creative
task in which the emotional type of expressions took its main place;

R, — the number of statements of schoolchildren in the process of solving by them
a creative task in which the type of notation was found,;
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R, — the number of pupils’ statements in the process of solving by them a creative
task in which a general literary type of expressions was found;

R — number of statements of schoolchildren in the process of solving by them a
creative task in which the expressions of literary-historical type of state-
ments took a place;

Reu — the number of pupils’ statements in the process of solving by them a creative
task in which a general cultural type of expressions was found.

By analogy with the formula has been written above, the value of each level
of the component “literary content” was calculated (Table 1).

First of all we have to admit that on this stage of the experiment there was
no difference between pupils of experimental and control groups. That’s why we
were subdivided all schoolchildren into two groups. Group 1 includes teens from
experimental forms, and group 2 — from control ones.

The data in Table 1 show that the values of all levels of the component “lit-
erary content” do not differ substantially in groups 1 and 2. Although the signifi-
cant advantage of the level of notation for pupils in group 1 according to the results
In group 2, taking into account their nature, indicates on the fact that teens provide
the emotional attitude to a literary activity due to the perception of internal connec-
tions and providing the creative product on the basis of a ready-made content indi-
cator, which manifests itself in the continuation of a literary task.

Table 1
The development of levels of the “literary content’s” parameter
in groups of pupils 1, 2 (in %)

. Average values of the levels of the “literary
Levels of the “literary content’s” component
content’s” component
Group 1 Group 2

Indefinite 5 3
Objective 5 6
Plot-shaped 35 38
Emotional 27 31
Notation 21 9
General Literary 4 8
Literary and historical 3 5
General cultural 0 0

In general, adolescents are characterized by the awareness of the content of
the novel (or a story from literature), due to the accumulation of representations
and the expansion of the spectrum of spheres of a reality, where they arise different
levels of literary content’s component. The main levels for pupils of both groups
are the objective level, plot-shaped level, the level of notation, which leads to the
whole understanding of the novel or a story (we mean understanding not only a
context of it, but also a general sense of a fiction). Integrative processes that would
be completed by a general understanding of the meaning of the novel (including
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the comprehension of author’s ideas at general literary, literary and historical, gen-
eral cultural level) were not developed as in experimental, so in control groups.

We will analyze the data on the component “communicative position” (Ta-
ble 2). The structure of this component contains the following positions: outside
position, the position of inclusion, mediated position, the position of understand-
ing, which, in turn, has such components, as the position of the author of fiction,
the position of one of the characters of the novel, the position of the reader of the
novel, the position of all characters of the novel. All solutions of each creative sit-
uation proposed by the pupils were analyzed according to the meaning of a com-
municative position. The specific weight of each position in the narratives of the
teens was calculated according to a formula similar to the formula for calculating
the specific weight of subcomponents of the literary content’s component.

The results allow us to note the absence of significant differences in the sub-
structures of a component “a communicative position” in both groups of pupils.
Attention is drawn to the low quantitative results of pupils of group 1 and group 2
on such substructures of the parameter “a communicative position” as “the position
of the characters of the novel”, “the reader of the novel”, “the position of one of
the characters of the novel” and “the position of the author of the novel”.

Table 2
Specific weight of substructures of the component

“communicative position” in groups of pupils 1, 2 (in %)
Specific weight of substructures of the component

The substructures of the “communicative position”

component “(?qmr,r}unicative (average values in group)
position Group 1 Group 2

Outside position 35 42
Position of inclusion 18 11
Position of being mediated 11 13
Position of understanding: 28 27
a) as the author of the novel 2 4
b) as one of the characters 26 23
of the novel
Position of a reader 3 2
The position of all charac- 7 5
ters of the novel

This results suggest that pupils usually do not realize themselves as subjects
of perception the novel and the subjects of understanding the content of it. Teens
were not able to conduct an internal dialogue with the characters or the author of
fiction. That’s why teens do not realize and explicate their own experience, thoughts,
caused by the process of reading the novel. In such a way we can predict a low level
of the development of argumentative discourse of adolescents of both groups.

The pupil’s focus on the process of communication was fixed by indicators
of a communicative-cooperative sphere. On a quality of communication is empha-
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sized the parameter of “a real communication” (Table 3). All these results were
calculated with the help of the method of content-semantic analysis (CSA) of dis-
cursive thinking by 1.Semenov [13].

In the process of communication of adolescents of the first and second
groups at the English lessons it was clearly expressed the tendency to solve the
task posed by a teacher jointly. These aspects of a component “a real communica-
tion”, as “collective decision-making” and “collective development” are more high
in group 1. Pupils of group 2 were more likely to be discontented in the sphere of
thoughts, so, the results of the component “individual output” are: 9,03 in group 2
and 4,56 in group 1. In group 2 there was a greater number of reasons of aggres-
sion in relations to partners of communication: 5,41 in group 2 and 1,18 in group 1.

In group 1 the integrative indicator of the development of the process of
communication is better expressed: 2,14 in group 1 and 6,25 in group 2 (these re-
sults were calculated on the basis of the ratio of the sum of the indicators of indi-
vidual and collective development to the sum of indicators of individual output and
individual refusal of the decision).

According to the values of “collective decision-making” and “collective de-
velopment” indicators, teens of group 1 also showed more better results. The Joint
decisions done by teens in the process of solving a creative task allowed us to ob-
serve the process of understanding by pupils English novels from the emergence of
initial representations to the display of certain meaningful moments. It is no coin-
cidence that the most precise characteristics of a novel (for example, “satirical”,
“tragic” ones) appear not at the beginning of the discussion, but in the process of
solving the problem as a result of comprehension by pupils of various versions of
the interpretation of the novel.

Table 3
The value of substructures of a component “real communication” of
adolescents in groups 1, 2

Substructures of a compo- Average values of component’s substructures

nent “a real (in balls)
communication” Group 1 Group 2
Collective decision-making 8,05 6,03
Collective development 9,02 6,28
Individual development 5,36 5,04
Individual output 4,56 9,03
Collective agreement 8,11 551
Collective summary 9,13 7,82
Aggression 541 1,18
Individual disclaiming of 2,14 6,25
the decision

Conclusions and further perspectives of providing our researches.
So, according to the results of our experiment we can do the following conclusions:
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1) there is a relationship between the nature of the subject literary environ-
ment of adolescents and their understanding the literary-figurative content of the
novel, which influences the development of providing the paradigm of argumenta-
tive discourse by them;

2) adolescents manifest the tendency to decrease the interest in studying
English literature, indicate a great decrease in the effectiveness of untraditional
system of learning English, oriented on the development of primarily content of
cognitive activity of teens (knowledge, skills, abilities), the system of influence on
this age category of pupils;

3) adolescents, as a rule, can not critically evaluate a novel, make their own
conclusions about the development of events and characterize the main characters
of the novel, express their personal point of view according to this novel in gen-
eral. This suggests that pupils are not able to conduct an “internal dialogue” with
the text, that is, the argumentative discourse of schoolchildren does not develop
properly due to either a regular curriculum or a specialized English language
studying course;

4) in the process of school education, through the introduction of means of ex-
panding the literary environment into the learning process at the English lessons
(what are the creative tasks we proposed) we presented a model of new psychological
and pedagogical conditions for the development of argumentative discourse of teens.

On the basis of these conclusions we can put the task of implementing the
system of the development of argumentative discourse of schoolchildren in the ex-
perimental studying through conducting heuristic conversations, discussions, de-
bates, according to the texts of contemporary English and American literature. We
predicted that the system of pedagogical influences that would be used in the pro-
cess of experimental studying should ensure the development of argumentative
discourse of adolescents due to a change of their personal attitude to English litera-
ture in a whole.

The reliability of the differences according to a degree of the development of
argumentative discourse of adolescents before and after the use of a system of ex-
perimental influences will be checked and described in our further publications.
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Hupavtseva N. O.. The problem of solving creative literary tasks by teens at the
English language lessons. In this article it was described the content of argumentative discourse
of pupils at the lessons of the English language, to show the ways of its implementation in the
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process of facilitative interaction. In such a way it was used psycho-diagnostic method of con-
tent-semantic analysis of discursive thinking by I.Semenov to study the levels of providing the
argumentative discourse by teenagers. The author of the article proposed the system how to cal-
culate the values of the component “monologue utterances”; components which identified the
cognitive structure of a person: “literary content”, “communicative position” and “a process of
real communication”; coefficients that characterize the components of thinking activity of teens,
such as: the integrative image, the modified and contextual images. It was shown that the degree
of the development of the argumentative discourse of schoolchildren at the first stage of experi-
ment had been determined by the following criteria: the reflection by adolescents of the situation
of perception of the problem as a communicative one; a stability in the implementation of a
communicative position; reflection of the specificity of literary imagery and creativity. All these
factors were meant as psychological ones in the process of facilitative interaction. According to
the results of the experiment the author of the article did the following conclusions: 1) there is a
relationship between the nature of the subject literary environment of adolescents and their un-
derstanding the literary-figurative content of the novel, which influences the development of
providing the paradigm of argumentative discourse by them; 2) adolescents manifest the tenden-
cy to decrease the interest in studying English literature; 3) teens, as a rule, can not critically
evaluate a novel, make their own conclusions about the development of events and characterize
the main characters of the novel, express their personal point of view according to this novel in
general. This suggests that pupils are not able to conduct an “internal dialogue” with the text,
that is, the argumentative discourse of schoolchildren does not develop properly due to either a
regular curriculum or a specialized English language studying course; 4) in the process of school
education, through the introduction of means of expanding the literary environment into the
learning process at the English lessons (what are the creative tasks we proposed) we presented a
model of new psychological and pedagogical conditions for the development of argumentative
discourse of teens.

Keywords: facilitation, facilitative interaction, argumentative discourse, contextual im-
ages, monologue utterances, internal dialogue, literary environment, communicative position.
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CUCTEMA CTABJIEHDb OCOBUCTOCTI: TEOPETHUKO-
METOAOJIOTTYHI ACIIEKTH

SBopceka-Berposa 1. B. Cucrema CTaBJIeHb ocodmcToCTi: TEOPEeTHKO-
MeTO/10J10Ti4Hi acnekTH. CTaTTs NPUCBAYEHA aHAIII3Y MOHATTS «CUCTEMa CTaBJIEHb 0COOMUCTOC-
T1» Y HAYKOBUX ICUXOJIOTTUHUX po3Biakax. Poskpuro miaxig B. M. Mscimesa 10 3micTy i cyT-
HOCTI CTaBJICHb, IKMI BU3HAYAB IICUXOJIOTIYHI CTABJIECHHS K IIUTICHY CUCTEMY 1HIUBIAyaJIbHUX,
BHUOIPKOBHUX, CBIIOMHX 3B’SI3KIB OCOOHMCTOCTI 3 PI3HMMH CTOpPOHAMH OO’ €KTHBHOI JIHCHOCTI».
OxpecieHo BUAM CTaBjeHb (MOTpeOr, MOTUBH, EMOLIIIHI CTaBIECHHS, IHTEPECH, OLIHKH, TEPEKO-
HaHHS i CIIPSIMOBAHICTH SIK JOMIHYIOUE€ CTAaBIICHHS, III0 BU3HAYAE )KUTTEBUH IUISIX OCOOUCTOCTI),
a TAKOX PEryirody (QYHKIIO CTaBlIeHb y TOCATHEHHI e()eKTUBHOCTI i YCHIIIHOCTI JisTBHOCTI.
Buxnaneno nornsau H. I. Capmxsenanze Ha po3yMiHHS CTPYKTYPU OCOOMUCTOCTI 1 11 IMHAMIYHUX
TEHJEHIIN y cucteMi cTaBieHb ocoOucTtocTi. Came CTaBJIEHHS K «KOHCTUTYIOIOUHUI (akTop
0COOHMCTOCTI» JTO3BOJIAIOTH PO3TIIAIATH B3a€EMOJII0 OCOOMCTOCTI 1 COIIAIBHOTO CEPeIOBHUIIA K
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